Early Years Designated Teacher / Key Person Audit Tool
CLA, CWSW, PLAC and Kinship Learners in Early Years Schools/Settings
Purpose
This audit supports early years schools/settings, leaders, managers, Designated Teachers, SENCOs and key persons to self-evaluate how effectively they identify, include and support looked-after children (CLA), children with a social worker (CWSW), previously looked-after children (PLAC), children in kinship care and other children who may face barriers to learning, development, care, safety and wellbeing. It is aligned to the early years inspection toolkit for use from September 2026 and the Early Years Foundation Stage statutory framework for group and school-based providers, which sets the standards for learning, development, assessment, safeguarding and welfare for children from birth to five.
This is not compulsory. It is a practical self-evaluation tool to help schools/settings identify strengths, next steps and inspection-ready evidence, without creating unnecessary workload or requiring evidence in a specific format.
EYFS statutory framework alignment
When completing this audit, schools/settings should consider how their practice reflects the EYFS statutory framework’s overarching principles: every child is unique; children learn to be strong and independent through positive relationships; children learn and develop well in enabling environments with teaching and support from adults; and children develop and learn at different rates. Evidence should be drawn from everyday practice and should show how the school/setting meets the learning and development requirements, assessment requirements, and safeguarding and welfare requirements for children from birth to five.
How to use
For each evaluation area, review the descriptors and highlight whether practice is emerging, established or advanced.
Check whether practice meets the EYFS statutory learning and development, assessment, safeguarding and welfare requirements for group and school-based providers.
Consider evidence from normal school/setting processes, including observations, professional conversations, policies, records, safeguarding and welfare procedures, assessment information, case examples, child/parent/carer/social worker voice and evidence of impact.
Use the comments boxes to note strengths, gaps, risks and any actions required.
Prioritise up to 3 actions with clear owners, timescales and success measures.



1. Safeguarding
	Ref
	Descriptor
	Emerging
	Established
	Advanced

	1.1
	Safeguarding policy, procedures and culture
	The school/setting has safeguarding policies and staff know how to report concerns.
	Policies and procedures are understood, implemented and reviewed. Staff identify and respond to concerns about harm, neglect, abuse, exploitation, discrimination, bullying or unmet need.
	A strong safeguarding culture is evident in everyday practice. Leaders use records, patterns, supervision and multi-agency work to act swiftly and evidence impact for children.

	Comments / evidence / next steps

	1.2
	Concerns, child absences and information sharing
	Records are kept when concerns or unexplained absences arise.
	Staff follow procedures for concerns about a child’s safety or welfare, including attendance or absence patterns. Information is shared with parents/carers and agencies where appropriate.
	Leaders use absence, welfare and safeguarding information to identify risk early, work with social care and the Virtual School where relevant, and reduce barriers to attendance, safety and wellbeing.

	Comments / evidence / next steps

	1.3
	Suitable people, safer recruitment, supervision and training
	Required checks, suitability records and supervision arrangements are in place.
	Recruitment, induction, supervision and training support safeguarding, staff wellbeing and effective practice. Concerns about adults are managed promptly.
	Leaders quality assure recruitment, supervision and staff development so adults are suitable, confident and accountable in meeting children’s learning, care, safety and welfare needs.

	Comments / evidence / next steps


2. Inclusion
	Ref
	Descriptor
	Emerging
	Established
	Advanced

	2.1
	Unique child, barriers and inclusive practice
	Children who are disadvantaged, SEND, known to social care, CLA/PLAC or kinship are identified.
	Adults know each child’s starting points, interests, strengths, needs, culture, language and family context. Barriers are assessed early and support is adapted.
	The school/setting’s inclusive practice reflects the EYFS principle that every child is unique. Children experience belonging, participation, safety and ambitious learning from their individual starting points.

	Comments / evidence / next steps

	2.2
	Key person, parents/carers and multi-agency working
	Each child has a key person and parents/carers know who this is.
	The key person supports relationships, settling, communication with parents/carers and continuity of care. Professionals and social workers are involved where relevant.
	Key person practice is strong and relationship-based. Family voice, child voice and multi-agency insight shape provision, reduce barriers and improve learning, development and wellbeing.

	Comments / evidence / next steps

	2.3
	PEPs, SEND support and graduated response
	PEPs, SEN support plans or individual support plans are in place where relevant.
	Assess–plan–do–review cycles are timely and link clearly to children’s needs, interests, development, wellbeing and transition planning.
	Plans show strong multi-agency input, precise targets, effective use of funding and clear evidence of impact across learning, development, care, safety and wellbeing.

	Comments / evidence / next steps


3. Curriculum and Teaching
	Ref
	Descriptor
	Emerging
	Established
	Advanced

	3.1
	EYFS areas of learning and educational programmes
	The curriculum covers the prime and specific areas of learning.
	Planning and practice reflect communication and language, physical development, personal, social and emotional development, literacy, mathematics, understanding the world and expressive arts and design.
	The curriculum is ambitious, inclusive and well-sequenced. Adults use the educational programmes to build children’s knowledge, vocabulary, skills, confidence and independence from their starting points.

	Comments / evidence / next steps

	3.2
	Characteristics of effective teaching and learning
	Adults provide play, routines and adult-guided activities.
	Practitioners support children to play and explore, learn actively, create and think critically through sensitive interactions, modelling and timely teaching.
	Teaching is responsive and intentional. Adults adapt the environment, routines and interactions so vulnerable children can engage, practise, persist and deepen learning.

	Comments / evidence / next steps

	3.3
	Communication, language and early literacy
	Children have opportunities to talk, listen, share books and engage with songs, rhymes and stories.
	Adults explicitly support vocabulary, conversation, attention, listening, comprehension, early reading and mark-making, adapting for children with communication needs or English as an additional language.
	Language-rich practice is consistent across the day and closes gaps for vulnerable learners. Children increasingly communicate, participate, self-advocate and show readiness for next-stage learning.

	Comments / evidence / next steps


4. Achievement
	Ref
	Descriptor
	Emerging
	Established
	Advanced

	4.1
	Ongoing assessment and progress from starting points
	Children’s starting points and next steps are recorded.
	Assessment is proportionate, based on what practitioners notice in everyday practice and used to identify next steps, gaps and additional support.
	Leaders can evidence that vulnerable children make strong progress from starting points. Assessment improves teaching, support, family engagement and timely intervention without creating unnecessary workload.

	Comments / evidence / next steps

	4.2
	Statutory assessment points
	Relevant statutory assessment requirements are known.
	The school/setting completes and uses statutory assessment points as applicable, including the progress check at age two, Reception Baseline Assessment and EYFS Profile.
	Assessment information is used to improve provision, identify barriers early, support transitions and provide clear information for parents/carers and receiving schools/settings.

	Comments / evidence / next steps


5. Behaviour, Attitudes and Establishing Routines
	Ref
	Descriptor
	Emerging
	Established
	Advanced

	5.1
	Positive relationships, routines and self-regulation
	Routines are clear and adults support children to settle and participate.
	Practitioners use warm relationships, consistent routines, modelling and co-regulation to help children understand expectations, manage transitions and develop positive attitudes to learning.
	The school/setting adapts routines and support for children with trauma, SEND, social care involvement or disrupted early experiences. Strategies are reviewed with families and improve participation, confidence and wellbeing.

	Comments / evidence / next steps

	5.2
	Enabling environments and safe, purposeful play
	The environment is organised so children can access resources and play safely.
	Spaces, routines and resources support exploration, independence, communication, physical development and safe risk-taking.
	The environment is deliberately designed and adapted to meet children’s learning, development, care and welfare needs, including those who need additional support to engage safely and successfully.

	Comments / evidence / next steps


6. Children’s Welfare and Wellbeing
	Ref
	Descriptor
	Emerging
	Established
	Advanced

	6.1
	Health, medicines, first aid and intimate care
	Children’s health, medical, allergy and care needs are recorded.
	Practitioners follow clear procedures for medicines, accidents, injuries, first aid, intimate care, hygiene and infection prevention.
	Leaders quality assure health and care procedures, learn from incidents and near misses, and work with parents/carers and health professionals to promote children’s physical and emotional wellbeing.

	Comments / evidence / next steps

	6.2
	Safer sleeping, eating, weaning and nutrition
	Procedures are in place for sleeping, food, drink, allergies and dietary requirements.
	Adults implement safe procedures for babies’ sleep, meals, snacks, drinks, weaning, choking prevention and dietary needs. Information is shared with parents/carers.
	Practice is consistently safe, inclusive and well supervised. Leaders use guidance, training and monitoring to ensure food, sleep and care routines meet children’s individual needs.

	Comments / evidence / next steps

	6.3
	Staffing, ratios, premises and equipment
	Minimum staffing, ratio, premises and equipment requirements are understood.
	Staff deployment, qualifications, ratios, supervision, premises, equipment and risk assessment support children’s safety, care and learning across the day.
	Leaders deploy skilled adults and manage the environment effectively so children are safe, known well and supported to learn, play, rest, eat and develop confidently.

	Comments / evidence / next steps


7. Leadership and Governance
	Ref
	Descriptor
	Emerging
	Established
	Advanced

	7.1
	Statutory leadership and governance oversight
	Leaders know the vulnerable children in the school/setting and have basic oversight of provision.
	Leaders and governors/trustees/proprietors monitor how the school/setting meets EYFS learning and development, assessment, safeguarding and welfare requirements.
	Leadership is ambitious, reflective and child-centred. Leaders use first-hand evidence and statutory oversight to improve outcomes for vulnerable children while reducing unnecessary workload.

	Comments / evidence / next steps

	7.2
	Policies, records, information for parents and complaints
	Required policies, records and parent information are available.
	Policies and records are accurate, accessible and used to support safeguarding, welfare, learning, assessment, complaints and information sharing.
	Leaders use policies, records and parent/carer feedback to identify strengths, risks and next steps. Documentation supports practice rather than replacing professional judgement.

	Comments / evidence / next steps

	7.3
	Continuous improvement and staff capability
	Training and development needs are identified.
	Professional development improves staff knowledge of the EYFS, safeguarding, SEND, attachment, trauma, communication and early learning.
	Leaders create a reflective culture where supervision, coaching and quality assurance strengthen practice and improve learning, development, care, safety and wellbeing for vulnerable children.

	Comments / evidence / next steps



Evidence and Action Planning
	Evaluation area / ref
	Current evidence
	Impact for children
	Next step / owner / by when
	Success measure
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