Post-16 Designated Teacher / Lead Professional Audit Tool – CLA, CWSW, PLAC & Kinship
Post-16 Settings – Self-Evaluation and Engagement Tool
Purpose
This audit supports post-16 setting leaders, Designated Teachers and lead professionals to self-evaluate leadership, provision and outcomes for looked-after young people (CLA), young people with a social worker (CWSW), previously looked-after young people (PLAC), and those in kinship care. We group these learners together and call them 'Virtual School learners'. It aligns with relevant post-16 accountability expectations and guidance on progression for learners with learning difficulties and/or disabilities, alongside DfE statutory guidance for Designated Teachers and guidance on promoting the education of looked-after and previously looked-after children. Use it to evidence how Virtual School learners are supported to access ambitious pathways, remain engaged, develop independence, progress to further learning, employment or training, and achieve positive destinations.
This is not compulsory. It is a way for post-16 settings to review current practice, identify next steps and provide evidence of self-evaluation for quality assurance, inspection activity and governor or board assurance.
How to use
For each domain, review descriptors across three practice levels and highlight your current position.
Consider the evidence you have (documents, data views, case samples) and consider impact. Use the comments box to record your thoughts if needed.
Identify priority actions with owners, timescales and success measures.
Use the Inclusion domain, APDR grid (Assess, Plan, Do, Review) and case-sampling log to evidence a typical picture of provision, triangulating documents with professional conversations, pupil/carer voice, day-to-day practice, learning evidence and impact.








Inclusion (stand‑alone evaluation area)
	Ref
	Descriptor
	Emerging
	Established
	Advanced

	I.1
	Inclusion leadership, vision and culture
	Inclusion ambitions are noted.
Responsibilities sit mainly with DT/SENCO.
	Inclusive culture is modelled by leaders.
Inclusion threads are visible across policies, QA and CPD.
Governing board receives regular inclusion reports.
	Leaders benchmark inclusion using the September 2026 Further Education Ofsted toolkit and maintain a clear inclusion strategy.
The setting can evidence a whole-setting approach to equality, inclusion and reasonable adjustments.
Inclusion is everyone’s business with visible impact on belonging, access and outcomes.
Governance or board challenge secures resources, monitors inclusion strategy and tests whether learners achieve, belong and progress.


	Comments


	I.2
	Early identification & APDR cycle (incl. disadvantaged, SEND, CLA/PLAC, CWSW, young carers)
	Needs are recorded.
APDR occurs but is inconsistent in quality or timeliness.
	APDR cycles are timely and quality‑assured.
Plans reference PEPs/EHCPs and are co-produced with pupils, carers, families, social workers, the SENCo and Virtual School where relevant.

	Proactive screening and triage prevent escalation.
APDR demonstrates rapid iteration with measurable impact. Cycles are moderated, include family engagement and inform strategy.


	Comments


	I.3
	Curriculum access & adaptive teaching
	Support is provided but classroom adaptations are inconsistent or undocumented.
	Adaptive teaching is routine. Curriculum pathways remain ambitious.
Adaptations and reasonable adjustments are recorded and reviewed.
	Curriculum is coherently accessible by design, including for pupils educated following disruption to education.
Staff skill in scaffolding stretches pupils without narrowing.
QA evidences high‑quality adaptive practice.

	Comments


	I.4
	Equity, participation & enrichment
	Virtual School learners access some activities.
Participation data is limited.
	Participation is tracked with targeted action to address gaps.
Carers/SWs help remove barriers.
	Systematic strategies ensure equitable participation across enrichment, leadership, careers and personal development, taking account of the national Enrichment Framework where applicable.
Published case studies evidence raised aspiration and cultural capital.

	Comments
 

	I.5
	Impact & gap-narrowing (achievement, progress, attendance, engagement, EET)

	Tracking exists for some groups.
Analysis is descriptive.
	Cohort dashboards analyse trends and compare outcomes with appropriate contextual information, including similar-provider data where available.
Interventions are evaluated for impact.
Gaps narrow over time.
	Equity‑focused analytics inform strategy and resourcing.
Sustained narrowing of gaps is evidenced and externally benchmarked, including for disadvantaged pupils, pupils with SEND and those joining after low attendance or disrupted education.


	Comments




1. Leadership & Management
	Ref
	Descriptor
	Emerging
	Established
	Advanced

	1.1
	Identity, visibility and remit of the Designated Teacher (DT)
	DT named.
Most staff aware. 
CLA identified centrally but visibility inconsistent.
	All staff know the DT and how to contact.
Systems flag Virtual School learners appropriately.
Staff adapt teaching using PEP intelligence, SENCo advice, pupil voice and safeguarding/contextual information.

	DT or lead professional champions vulnerable cohorts in whole-setting strategy.
Policies are reviewed through a Virtual School learner lens.
Staff routinely evidence PEP-informed, SEND-aware planning and impact across the learner’s programme.


	Comments


	1.2a
	Governance and senior leadership
	DT understands responsibilities.
Governors receive periodic CLA updates.
	Named governor meets DT.
Board provides robust challenge on inclusion, safeguarding, attendance, outcomes, compliance and whether pupils achieve, belong and thrive.

	DT is in SLT or has direct access.
Governor challenge shapes policy, resourcing, safeguarding culture, inclusion strategy and improvement priorities.
Improvements are evidenced, including equitable consideration for all Virtual School learners.

	Comments


	1.2b
	Capacity, training and post-16 expertise
	A named lead has some protected time and understands the needs of Virtual School learners in post-16 pathways.
	Relevant staff receive role-specific CPD on care experience, SEND, transition, independence, attendance, safeguarding and progression planning.
	Training is embedded in quality assurance and staff practice, with clear evidence that support improves engagement, retention, achievement and progression.

	Comments



	1.2c
	DT capacity, training and time
	DT attended introductory training. Some protected time is allocated.
	DT receives role‑specific CPD and sufficient non‑contact time.
DT provides timely advice to staff and governors.
	DT curates whole-school CPD on supporting Virtual School learners, including attachment, trauma-informed practice, SEND, medical needs, allergy awareness where relevant, safeguarding and DT duties.
Uptake and impact are monitored.

	Comments


	1.5
	Status of the Designated Teacher / lead professional

	The Designated Teacher or lead professional liaises with senior leaders to ensure Virtual School learners are recognised as a priority group within the setting.

	The Designated Teacher or lead professional has direct access to senior leaders and uses this position to reflect the needs of Virtual School learners when pathways, support arrangements and policies are reviewed.

	The Designated Teacher or lead professional has influence at senior leadership level and champions the needs of CLA and other Virtual School learners. They use statutory guidance for Designated Teachers to reflect on setting policies and ensure that approaches are sufficiently flexible to reflect the needs of these learners.
The Designated Teacher works not only with CLA learners but also has an oversight of other learners in this category such as CWSW, PLAC and those in kinship care.


	Comments


	1.6
	Learner Voice

	The setting regularly seeks the views of Virtual School learners.

	The setting regularly seeks the views of Virtual School learners and ensures these views influence policies, support and pathway planning.

	The setting regularly seeks the views of Virtual School learners and can evidence how these views have influenced practice, support planning and progression outcomes.



	Comments




2. Teaching, Learning & Wider Support
	Ref
	Descriptor
	Emerging
	Established
	Advanced

	2.1
	Multi‑agency working and escalation
	The setting is aware of the learner’s support network and attends required meetings, including PEPs, EHCP reviews and transition reviews where relevant.

	Agencies are kept informed, especially where progress is off‑track.
Referrals to panels/services are timely.
	Proactive, scheduled multi‑agency planning anticipates risk.
Evaluation of complex cases informs policy and staff development.

	Comments


	2.2
	Carer/parent and social worker engagement
	Contact occurs at key points (consultations, alerts).
Invitations to key meetings are shared in a timely way and attendance is encouraged and welcomed.
	Regular two‑way communication supports learning and attendance; carer/SW insights shape provision.
All agencies are actively encouraged to share views about the learner's education and any barriers to success. These are then reflected in the provision.
	Co‑designed strategies and review of impact.
All voices are heard and reflected in plans for the learner.

	Comments


	2.3
	Staff guidance and training
	The DT or lead professional offers informal advice to tutors, assessors, pastoral staff and support staff as needed.

	The DT or lead professional supports staff development on vulnerable groups and post-16 progression.
Policies reference Virtual School learner needs.
	The DT or lead professional shares effective practice with the LA, Virtual School and other post-16 providers.
Staff understanding of the needs of Virtual School learners is tracked and early intervention to support their learning is in place.

	Comments


	2.4
	Curriculum access and personalised support
	Support is provided within the learner’s programme or placement.
This is recorded in the PEP, support plan, EHCP review or learner record where relevant.

	Personalised support across learning, placement, independent study and unstructured time is planned and documented.
Adaptive teaching is in place. 
If an alternative pathway, work placement or bespoke programme is used, it is part of a wider plan and is matched to the learner’s aspirations, needs and progression goals.

	A coherent offer, including mentoring, study support, SEMH support, medical needs support, careers guidance, employability and specialist provision where relevant, is integrated.
Inclusive pathways and options remain ambitious, curriculum-linked and quality-assured.
Withdrawal from programme time for interventions is planned carefully and catch-up opportunities are in place to minimise loss of learning.


	Comments




3. Engagement, Attendance, Safety & Intervention
	Ref
	Descriptor
	Emerging
	Established
	Advanced

	3.1
	Engagement, retention and responsive support

	The setting monitors attendance, engagement, punctuality and retention for Virtual School learners and responds to emerging concerns.
Support plans identify barriers to participation and include reasonable adjustments where needed.
	Learner, carer, social worker and Virtual School views inform support planning, including transition, attendance, wellbeing, curriculum access and progression.
Interventions are reviewed for impact and adjusted promptly where progress or engagement is not secure.
	Data-led routines identify risk early and support sustained engagement, retention and progression.
Support is personalised, inclusive and ambitious, with clear evidence that learners develop confidence, independence and readiness for further learning, employment or training.

	Comments


	3.2
	Bespoke programmes, alternative pathways and transition planning

	Bespoke or reduced programmes are recorded, time-limited and reviewed, with clear rationale and safeguarding oversight.
The setting considers how arrangements support progression, independence and access to an appropriate curriculum or training pathway.
	Alternative pathways, work-related learning, supported internships or bespoke timetables are planned as part of a wider progression plan, with learner voice, carer/SW input, safeguarding information and review dates recorded.
	Integrated programmes combine curriculum, pastoral support, careers education, employer engagement and specialist support to secure safe re-engagement and progression.
Any bespoke pathway maintains clear accountability for learner safety, learning, attendance, achievement and destination outcomes.

	Comments


	3.3
	Attendance and early help
	Attendance is tracked in line with peers and for Virtual School learner groups. Attendance is discussed with attendance leads, reported to governors and acted on early, particularly following low attendance or disruption to education.

	Targeted monitoring and interventions improve attendance for Virtual School learners, including pupils with EHCPs and those returning from AP, suspension, reduced timetable or disrupted placement.

	Data-led routines pre-empt absence, identify barriers and support learners to attend, engage and participate positively.
Multi‑agency attendance plans deliver sustained improvements.

	Comments




4. Transitions, Destinations & Progression
	Ref
	Descriptor
	Emerging
	Established
	Advanced

	4.1
	Transition, induction and warm handovers

	Transition information is requested and shared promptly, including prior attainment, SEND, safeguarding, care status, attendance and support needs.
Induction arrangements help the learner understand expectations, support routes and progression options.
	Transition planning includes learner, parent/carer, social worker and Virtual School views, with clear arrangements for support, review, careers advice and destination planning.
	Warm handover protocols are embedded and quality-assured, including multi-agency planning, risk assessment, learner voice, EHCP/PEP information where relevant, independence goals, careers guidance and monitoring of destination outcomes.

	Comments




5. PEPs and Learner Support Planning
	Ref
	Descriptor
	Emerging
	Established
	Advanced

	5.2
	PEP quality and timeliness
	All young people have an up-to-date PEP.
PEPs include appropriate targets and review of previous term.  
PEP deadlines are met
No red PEPs in last 12 months.
Pupil voice evident.
	All targets are SMART.
SMART targets routinely evaluated for previous terms.
Strategies and interventions are clear.


	All PEPs up-to-date and graded green.
Precise evaluation of previous targets.
Participation in multi‑agency PEP QA as appropriate.

	Comments




6. Achievement, Progress & Enrichment
	Ref
	Descriptor
	Emerging
	Established
	Advanced

	6.1
	Tracking, analysis and reporting
	CLA tracked alongside peers for attainment and progress.
	Individuals and cohorts analysed. Reports to governors are regular and routine.
Strategies to narrow gaps shared with VS termly.
	Analysis of Virtual School learners' needs informs setting priorities, using appropriate contextual and similar-provider comparisons where available.
Impact is visible in improved achievement, engagement, retention, progression, belonging and personal development.
Case studies produced.

	Comments


	6.2
	Recognition and culture of high expectations
	CLA included in reward systems.
	The setting engages with LA initiatives such as PROUD awards. 

	Multiple strategies celebrate success.
Enrichment, learner leadership, careers education, employer engagement and destination planning raise aspirations and support learners to belong and thrive.


	Comments


	6.3
	Staff expertise on attachment, trauma and SEN
	Some staff training completed on attachment/trauma.
	All relevant staff trained. Adjustments are common practice and recorded in PEPs/IEPs.
	Ongoing programme with practice coaching.
Effects evidenced in behaviour, engagement and progress.

	Comments




Evidence & Action Planning (prioritise 3-5 actions)
	Domain / Ref
	Current Evidence
	Impact (so what?)
	Next Steps / Owner / By when
	Success Measures

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	



Inclusion Case Sampling & Learner Lived Experience
Use this log to select and track a representative sample across disadvantaged learners, SEND, CLA/PLAC, CWSW, young carers and those facing other barriers. Evidence should triangulate documentation, day-to-day practice, learning evidence, professional conversations and learner, parent/carer and social worker voice to understand whether learners achieve, belong and progress.
	Learner ID

	Cohort(s)
	Primary Need / Barriers
	APDR Stage & Key Plan(s)
	Curriculum Access / Adaptations
	Attendance / Behaviour
	Voice (learner/carer/SW)
	Impact & Next Review

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	



APDR (Assess–Plan–Do–Review) Evidence Grid
Record APDR cycles for priority learners, including CLA, PLAC, CWSW, SEND and learners with medical needs. Evidence should show timely identification, quality of plans, learner and family engagement, delivery fidelity, curriculum access, attendance support, progression planning and measured impact over time.
	Learner ID
	ASSESS (need, baseline)
	PLAN (targets, provision, resources)

	DO (delivery & adaptations)
	REVIEW (impact, next steps)
	Outcome vs. targets

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	



Data & Analytics – Inclusion and Equity Indicators
Achievement, retention and progression for CLA, PLAC, CWSW, SEND, disadvantaged and intersectional groups, with appropriate contextual and provider comparisons where available.
Attendance, engagement, retention and re-engagement, including learners with EHCPs, learners joining after disrupted education and learners on bespoke or reduced programmes.
Progression planning, destination outcomes, sustained EET, supported internships, apprenticeships, further learning, employment and independent living outcomes where relevant.
Access to curriculum pathways, enrichment, learner leadership, careers encounters, employer engagement and wider personal development.
PEP quality/timeliness, learner participation and carer/SW engagement rates.
Post-16 EET, re-engagement and destinations for care-experienced learners.
Safeguarding culture indicators, including early identification of harm, bullying, discrimination, harassment, victimisation and how leaders respond when concerns are raised.
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