Key stage 2 English writing standardisation exercise 1

For this standardisation exercise, you should assume that following the discussion with
the teacher during the moderation, you are satisfied that the writing is independent,
including the use of any source material, and that any edits are the pupil’'s own.

Where handwriting seems inconsistent, you should base your judgement on the
strongest piece, and assume that this is validated by further evidence in the pupil’s
books.

Where there is no evidence of correct spelling of words from the statutory word lists in
the pupil’s independent writing, you should assume that the teacher has provided
evidence in the form of spelling tests or writing from across the curriculum.

This exercise does not contain any collections from pupils deemed to have a particular
weakness.

All assessments should be made using the Teacher assessment frameworks at the end
of key stage 2: English writing — working towards the expected standard, working at the
expected standard, or working at greater depth. You should not assume that the exercise
includes one collection from each of the standards. Each collection should be judged
individually.



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1119094/2018-19_teacher_assessment_frameworks_at_the_end_of_key_stage_2.pdf

Pupil A
This collection includes:

A) a newspaper report

B) a discussion

C) a mythical narrative

D) a non-chronological report
E) an adventure narrative



Key stage 2

Pupil A — Piece A: a newspaper report

Context: after discussing key features of newspaper reports in class, pupils were
provided with the wordless book ‘Tuesday’ by David Wiesner and tasked to write a
newspaper report about some of the events in that story.
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Key stage 2

Pupil A — Piece B: adiscussion

Context: after reading ‘Skellig’ by David Almond, in which one of the characters is home-
schooled, pupils wrote a discussion text about home-schooling.
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Key stage 2

Pupil A — Piece C: a mythical narrative

Context: after reading Marcia Williams’ ‘Greek Myths’, pupils selected a myth to retell in
their own words. Pupil A chose to write the story of Orpheus’ ill-fated attempt to rescue
his beloved Eurydice from Hades, the underworld.
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Key stage 2

Pupil A — Piece D: a non-chronological report

Context: as part of their work on the Amazon, pupils explored the features of non-
chronological reports. They each chose and researched an Amazonian animal species to
write about, pupil A chose sloths.
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Key stage 2

Pupil A — Piece E: an adventure narrative

Context: as part of their work on the Amazon, pupils watched videos of the rainforest and
read ‘The Explorer’ by Katherine Rundell. They then rewrote the opening of the book.
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Pupil B
This collection includes:

A) a book review

B) a narrative

C) a balanced argument
D) a ‘thank you’ letter
E) a narrative
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Key stage 2

Pupil B — Piece A: abook review
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Key stage 2

Pupil B — Piece B: a narr
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Key stage 2

Pupil B — Piece C: a balanced argument

Context: building on their reading of ‘Street Child’, by Berlie Doherty, and their history
topic, pupils researched information about Victorian workhouses. After discussing the
basic structure for the text as a class, pupils planned and wrote their own balanced
argument.
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Key stage 2
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Key stage 2

Pupil B — Piece E: a narrative

Context: drawing on ‘Street Child’ and an opening extract from ‘Far from Home’, by Berlie
Doherty, pupils planned further events featuring the main characters, Emily and Lizzie.
They were asked to include a difficulty for the characters to overcome and to introduce
new settings and characters.

FAR FROM HOME

As the girls da.shzdamwxd,thzcmwﬂwy saw-a man. The
tall, slender man stood stil like a crow, staring deep nto Emily
and Lizzie's souls. His cold, white knuckles were as delicate as
a pen. chzmandfnutg wwwadtcrnmbuﬁwy saw he needed
hdp. Hetrwdtaspzakwﬂmy sa,wh,enezdzdhdp. He tried to
speakbuthzwasonlylettugmucaddes. He showed. his ice,
coidfmste,yes ttrthzguis. He was lonely. Whimpers came as
tfw.slwmy bam-&kebodyav,ptdo—ser. His cold hands reached
onto- Lizzie's shoulder as his knuckles trembled. The girds ran as

fast as they could but they gazed back and no one stood there
wntil, tfmy realized he was hehind them. His hair swayed like
a dancing fire. He opened his mouth for Emily and Lizzie tor
see crooked hroken teeth.

The man glared down at the girts with a frown.

“Come with me,” he said slowly with his deep, rough voice.
"Emdy," Lizzie whi.spered,." | don't think we can trust him.”
The man heard. them though.

‘Don't trust me?” the man yelled,” [l make you not trust me!”

The mangmbb,@d Emtly and Lizzie by the shoulder and threw-
them into his cart. Wgu*l,s scrwm.edforh,elp, but none would
hear

‘Where are you taking ws?" cried the girts.
No answer:

‘Who are Hau,?"
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Agam, no answer, until he f‘mauy spﬂko,.

You will be taken to-a friend of mine now- be q,u,'uat!"

The guis e,xch,a.nged, gl,a,mes. Th,ey had arrived at their
destination.

The man cackled an evil Laugh.. The b,uLLd,Lng looked like a
harbaric prisom. The gLrLs were P,ushzd in rzLu,cta,rLtLH.

WH screamed a.s the man d,ragged them across the concrete.

Thats when they saw- the hu.LLdLn.g up close. It was bi,g. It had
small windows it was da.n.ger.

“Lot's see if you like it here,” the man scowled.

They heard the clatter of keys as they entered a lock. Silence.
Right hefore thz'u-eyes the steal gate opmzd There was no
escape. The girls new- that. 7712&/ were in the grasp of a
workhouse. But now tfw,y have to face cru,etty because someone
lied to- them.. All was notgovd. WgLrts heard the loay lock in
the old, rusty door. Then silence again. The \gLrLs were sent to-a
small room with walls as soft as a pLLLUW'. Lizzie stared out of
the small delicate window~ That's when she saw something.
Two small boys carrying an object she couldn't identify. One of
the boys was small. Thin. Recognizable. That's when he turned
to- show- his face. ..

“Its Tim!” shouted Lizzie.

EmLLy dashed tothe window to see. Indeed, it was Jim. RLght
bp.fm tthreHes. 771,0,3 tried to-call out his name but he was too
far to- hear them and Just like that, he d,Lsapp,Qcmad.
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Pupil C
This collection includes:

A) a non-chronological report
B) a newspaper report

C) a narrative dialogue

D) a set of instructions

E) an argument

F) anarrative
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Key stage 2

Pupil C — Piece A: a non-chronological report

Context: pupils explored examples of formal information writing and after discussing
common features, chose an animal as the focus for their own piece. They researched
their chosen animal and drew on this to write a report.

Swans

The swan is located in the colder regions of Europe. This creature is easily recognised by its pearly
feathers lining its back.

Habitat:

Swans are usually found in the Northern Hemisphere more often than the southern. All swans prefer
wet, damp areas such as shallow wetlands and marshes. They live in undisturbed lakes and like to
roam over large areas of water. Most of these creatures live in European countries and central Asian
countries.

Diet;

These elegant animals consume aquatic vegetation, which includes grass, insects, pondweed and
tadpoles. Babies are lactophagus meaning they are dependent on their mother's milk. Also they can
only eat grass until 1 year old. Male swans are Carniverous and eat live animals such as insects and
tadpoles. However, the female is an omnivore and has a diet of flies, cornwheat and grass. If you
ever find yourself feeding a swan, never feed them food from your home such as pasteries, meat
and bones; this can lead to digestion problems.

Life cycle:

When an egg is laid, it will have to be placed above water levels; the baby will die if this process is
failed. 12 months later, the baby swan (cynett) is given life by the mother. At first, they will appear
grey or even pink. After a year, the creature will have adapted and turned white. At 4-7 years, this
creature will generally mate. Mating happens when the swans nod their heads and flap their
feathers.

Appearance:

It may be easy to spot a swan when there is one in sight. But this animal is more than a white body
and an orange beak. Swans are very good swimmers. This is because they have a streamlined body
and fully webbed feet. Their full white feathers are waterproof so the water trickles off their body.
This elegant creature has a flexible neck; they need to reach far down to get their prey, especially
tadpoles.
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Key stage 2

Pupil C — Piece B: a newspaper report

Context: following a classroom focus on a past motorway incident and how this was
reported, pupils looked at different articles about unusual events. They then planned and
wrote their own report about a similar, fictional incident.

The designer collision

Late last night a collision took place in Central London causing thousands of
designer products to become damaged, consequently leaving customers devastated.

Yesterday evening, at 11:35pm, a lorry
that was confirmed to be carrying over
2000 bags from the Dior Warehouse
(London) worth around 3.2 million
pounds, crashed into Wright Shopping
Centre causing the truck to overturn.
Consequently, bags spilled into the
carageway before being run over by
oncoming traffic causing ireversable
damage.

Since the incident, many rumours have
been spread claiming that the collision
lead to a leak in the shopping centre
and a sudden closure of the store. The
shop owner has stated that she will
have no income this week due to not
having anything to sell.

A witness explained, “| saw the driver
on my way home and he was speeding
like an idiot. Of course he crashed!”
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Another witness, named Clara. H,
argued that she had seen him falling
asleep through her reerview mirror and
had quickly dodged out of the way.

Dior have isued a statement stating,
“This is the consequence of products
being transporied incomrectly and
leaving our money to produce bags
wasted.”

A clean up has taken place to help
clear the damage caused by the
incident. However, it i1s not confirmed
how long it will take for the road to be
opened again.

The lorry driver is currently in hospital
due to his head injuries and has
confirmed that he will never drive
lorries again to stop anything like this
happening in the future.



Key stage 2

Pupil C — Piece C: a narrative dialogue

Context: pupils explored dialogue using an extract from a familiar book, ‘Prince Caspian’,
by C S Lewis. They considered their own experience of dialogue and arguments and
used hot-seating and freeze-framing to explore this further. They then wrote their own
dialogue between two characters.
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Key stage 2

Pupil C — Piece D: a set of instructions

Context: after exploring extracts from Shakespeare’s ‘Macbeth’, and a relevant scene
from ‘Harry Potter and the Half-Blood Prince’, by JK Rowling, pupils discussed abstract
nouns such as ‘friendship’ and ‘loyalty’. They looked at examples of instructions and
developed their own ideas for potions through discussion.
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Key stage 2

Pupil C — Piece E: an argument

Context: after considering themes in fairy tales and questions such as, ‘how far can the
actions of Hansel and Gretel and those of the witch be justified?’, pupils chose their own
topic for developing an argument. They planned and wrote their own argument text,
drawing on research.
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Key stage 2

Pupil

C - Piece F: a narrative

Context: after classroom exploration of ‘The Promise’, by Nicola Davies and work
focusing on trust, lies and promises, pupils were asked to think up a problem that could
be solved through a promise.
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