‘Assessment for learning – 8 schools project’
Reviewing teaching and learning in the classroom
The following ‘teaching and learning review tables’ have been produced to help teachers review progress with developing their AfL strategies and the impact these are having on pupils’ learning. They have been developed from the ‘progression tables’ in the Secondary National Strategy AfL ‘subject development materials’ for each of units 3 – 7.
Their focus is on evaluating the impact of teaching approaches on learning rather than on making judgements about teacher competence – this is an important distinction. They are, therefore, a tool for helping teachers to identify strengths and areas for development in their current practice as well as supporting the recognition of the next steps towards improvements.

They have been designed to support lesson observations i.e. replace the traditional lesson observation sheets with something focused on helping teachers develop specific aspects of pedagogy.  However, they can also be used to capture evidence of progress with developing practice and its impact on learning from:
· discussions with the teacher

· discussions with pupils
· reviewing planning documentation
· scrutinising pupils’ work.

Their title, ‘Reviewing teaching and learning in the classroom’ is deliberate. The intention is to encourage teachers to independently, or better still, collaboratively review their practice in AfL and the impact of this on pupils’ learning. They would readily lend themselves to ‘peer’ or ‘specialist’ coaching approaches.

There are two types of review tables designed to be used in conjunction:

1. Firstly, there are a set of tables (based on the progression tables) which provide the continuum of developing practice and impact and are designed to be ‘traffic lighted’ e.g. during a lesson observation (each table focuses on a specific aspect of AfL and more than one table may need to be used to review the developing practice).
2. The last table has been provided specifically for the purposes of generating case study information for the ‘eight schools’ project’. It provides space for evaluative comments e.g. provide examples of practice and impact or identify areas for development.
Together these review tables can provide insightful information to support a school’s self review process. They can also be used to support CPD e.g. as a tool to support AfL coaching.

	Objective led lessons – reviewing teaching and learning in the classroom
	Traffic light the statements:
Green 
= secure or surpassed

Amber 
= partial or inconsistent

Red
= not evident

	Teacher:
	Subject:
	Class:
	Date:
	


	
	Focusing
	Developing
	Establishing
	Enhancing

	Teachers
	The teacher is aware that:

· lesson planning should be objective rather than task driven
· learning objectives and learning outcomes should be routinely shared with  pupils before beginning tasks

· feedback should  relate directly to learning objectives and learning outcomes.

The teacher is seeking to develop practice in relation to the above.
	Some lesson planning focuses on learning objectives. 
There is some exemplification of the learning outcomes linked to standards in the subject.
Sometimes the teacher distinguishes between the task and learning objectives.

The teacher is beginning to share learning objectives and learning outcomes with pupils prior to carrying out the task.

The teacher attempts to explain the longer-term purposes of the learning.

Teacher feedback sometimes relates to learning objectives.
	Lesson planning focuses on learning objectives and intended learning outcomes linked to standards in the subject.

Learning objectives, intended learning outcomes and the bigger picture are shared effectively with pupils. 

Learning outcomes secure progression in some specific aspects of the subject and are linked to subject standards.

Teacher feedback typically relates directly to the learning objectives and learning outcomes.
	Learning objectives and outcomes are an integral feature of all lesson planning.
Objectives and intended outcomes are routinely shared, discussed and understood by pupils in all lessons.
Learning outcomes secure progression in specific aspects of the subject and are linked to subject standards.

Review of learning in relation to objectives is a routine part of lessons and its outcomes inform future planning.

The teacher involves pupils in establishing success criteria and actively involves them in determining their progress, through peer and self assessment.

	Pupils
	The teacher has identified that:

· pupils find it difficult to explain what they are  trying to learn and the purpose of the task.
	Most pupils understand what they are trying to learn in the lesson and can explain this with limited use of subject- specific language.

Some pupils understand how they can show success, but others are unclear about what is expected of them.

Some pupils understand the longer-term purpose (big picture) of what they are learning.


	With some prompting, all pupils are able to explain clearly what they are trying to learn, how well they are doing and what they need to do to improve.

Pupils are increasingly confident in discussing the progress they are making, against the learning objectives, with each other and with their teacher.

Pupils, when supported, are able to recognise and improve their achievements against predetermined criteria and some are beginning to contribute to determining the criteria.
	All pupils understand what they are trying to achieve and why, and routinely review their progress against the learning objectives for the lesson.

Pupils are aware of a range of possible learning outcomes and are able to determine and improve their achievements in relation to success criteria.

Pupils are able to independently identify their achievements against criteria they have collaboratively agreed.


	Oral feedback – reviewing teaching and learning in the classroom
To be used in conjunction with the objective led lessons review sheet.
	Traffic light the statements:
Green 
= secure or surpassed

Amber 
= partial or inconsistent

Red
= not evident

	Teacher:
	Subject:
	Class:
	Date:
	


	
	Focusing 
	Developing
	Establishing
	Enhancing

	Teachers
	The teacher is aware that feedback needs to:

· relate to the lesson learning objectives and outcomes
· be planned for as well as spontaneous
· be provided for whole class, groups and individual as appropriate
· be varied in type
· involve pupil/pupil dialogue

The teacher is seeking to develop practice in relation to the above.
	Planning for oral feedback is becoming more focused on learning objectives and outcomes.

The teacher is beginning to use different types of oral feedback.

The teacher is beginning to use questions to probe progress against the learning objectives and outcomes to help pupils improve their work.

The teachers sometimes targets specific individuals and groups of pupils for feedback in lessons.

The teacher provides opportunities for pupils to give feedback to their peers (in relation to learning outcomes).
	Planning for oral feedback is securely focused on learning objectives and outcomes.

Oral feedback opportunities are integral to medium- and short-term planning.

The teacher uses a varied repertoire of types of oral feedback (fitness for purpose)

Feedback helps clarify the next steps for pupils.

The teacher structures and models pupil oral feedback in relation to learning outcomes.
	Planning for oral feedback is an integral feature of teacher preparation.
The teacher ensures that oral feedback from pupil to teacher, teacher to pupil and pupil to pupil forms part of a dialogue that relates directly to learning objectives and outcomes.
The teacher confidently and skilfully judges where and when to use different types of feedback in response to evidence of learning.
Feedback is insightful, constructive and informative and enables pupils to take the next steps in their learning.

	Pupils
	The teacher has identified that pupils:

· recognise most teacher feedback to be about effort or behaviour.
· do not view oral feedback as an essential part of learning
· judge oral feedback to be secondary to written feedback
· offer comments on each other’s work which lack clear focus and are usually unchallenging.
	Most pupils expect feedback to relate to their learning and listen to and respond to what is said.

Most pupils know when to expect specific oral feedback as a class, individually or in a small-group setting.

Pupils are beginning to see oral feedback as having a distinct value.

Most pupils are able to provide useful feedback to other pupils and similarly respond to feedback from their peers.
	Pupils recognise fully the value of oral feedback and know it is related to their learning. They listen carefully and respond appropriately.

Pupils recognise the strategies for different types of oral feedback.

Pupils will readily engage in focused peer feedback, in relation to learning outcomes, and are beginning to develop a vocabulary to do this.

Pupil work shows evidence of a response to oral feedback.
	All pupils recognise that oral feedback is focused on their learning and is as important as written feedback.

Pupils know that feedback is valuable and listen carefully to each other and their teachers. They respond to feedback to engage in dialogue about their learning.

Pupils understand well established strategies for group and guided work that involve feedback.

Pupils give regular detailed oral feedback related to learning objectives and outcomes to peers and teachers.

Pupils are clear where in their work they have improved in response to feedback.


	Written feedback – reviewing teaching and learning in the classroom
To be used in conjunction with the objective led lessons review sheet.
	Traffic light the statements:
Green 
= secure or surpassed

Amber 
= partial or inconsistent

Red
= not evident

	Teacher:
	Subject:
	Class:
	Date:
	


	
	Focusing
	Developing
	Establishing
	Enhancing

	Teachers
	The teacher is aware that:

· there needs to be consistent approach to written feedback across the department and the school.
· written feedback needs to relate directly to the learning objectives and learning outcomes
· they should provide pupils with opportunities to act on their  feedback.
The teacher is seeking to develop practice in relation to the above.
	The teacher provides written feedback in line with policy (departmental and whole-school). 

Written feedback usually directly relates to the learning objectives and outcomes.

Written feedback increasingly clarifies for pupils precisely what they need to do to improve.

Opportunities for pupils to act on teacher feedback are usually provided.
	The teacher marks in detail the learning milestones and key tasks identified by the department.

Written feedback helps all pupils understand what they have done well and how they can improve.

The teacher routinely provides time for pupils to reflect on, and respond to, written feedback.
	Written feedback is based on learning objectives and outcomes and focuses on improving standards in the subject.

Written feedback informs pupil target setting in the subject.

Written feedback clearly identifies next steps for learning and regular opportunities are provided for pupils to consider and act on it.

	Pupils
	The teacher has identified that:

· pupils cannot connect the written feedback to the learning objectives for the lesson

· pupils typically do not understand the feedback given
· pupils tend not to act upon written feedback.
	Most pupils understand that written feedback is related to the learning objectives and outcomes of the lesson.

Most pupils can explain what the written feedback means and can act upon it.
	All pupils act on written feedback provided.

All pupils routinely use written feedback to improve their work.

Pupil work shows evidence of a response to written feedback.
	Pupils routinely use written feedback to reflect on the strengths and weaknesses of their work and to identify ways in which they can improve.

Pupils understand how feedback relates to their longer-term goals and can set their own targets for improvement.

Pupils are clear where in their work they have improved it in response to feedback.


	Peer and self assessment – reviewing teaching and learning in the classroom
To be used in conjunction with the objective led lessons review sheet.
	Traffic light the statements:
Green 
= secure or surpassed

Amber 
= partial or inconsistent

Red
= not evident

	Teacher:
	Subject:
	Class:
	Date:
	


	
	Focusing
	Developing
	Establishing
	Enhancing

	Teachers
	The teacher is aware of the need to:

· plan for peer and self assessment opportunities

· make learning objectives and outcomes explicit so that pupils can identify how well they have met the success criteria
· encourage pupils to discuss and reflect on their learning in a focused and constructive way.
The teacher is seeking to develop practice in relation to the above.
	The teacher is beginning to plan for peer and self assessment.
Learning objectives and outcomes are made explicit and transparent so that pupils can identify how well they have met the success criteria.
The teacher is gaining confidence in providing peer assessment opportunities.
	The teacher effectively plans for peer and self assessment opportunities.
The teacher provides success criteria which describe progression in aspects of the subject against which pupils assess and improve their own work.
The teacher selects from a range of peer and self assessment strategies and uses them with confidence.

Time is provided for pupils to reflect independently or collaboratively on what they have learned and how they have learned.

The teacher trains pupils to work effectively in group discussions and models how to give constructive and informative feedback.
	The teacher works with pupils to identify success criteria related to progress in the key concepts and skills for the subject.

The teacher orchestrates and maintains pupil dialogue with timely intervention to accelerate understanding and develop independent learning.

The teacher continues to explore with pupils how they learn most effectively and how they can apply this.
Planning enables success criteria for cross-curricular initiatives to be identified and used for peer and self assessment.

	Pupils
	The teacher has identified that:

· pupils lack the skills and dispositions for peer and self assessment and struggle to provide constructive feedback to each other

· peer assessment discussions lack focus as pupils cannot judge the strengths and   weaknesses of their work.
	Some pupils are beginning to assess their own work and that of their peers against the learning objectives and learning outcomes.

Some pupils are gaining confidence in paired and group discussion and are beginning to provide constructive feedback.
	Pupils can use success criteria to assess and improve their own and their peers work They recognise the standards they are aiming for in the subject.

Pupils are increasingly confident in assessing their own work and provide informative and constructive feedback to others.
	Pupils can independently identify how to move their learning forward.

Pupils readily relate success criteria to progression in the subject.

Pupils can engage in extended and focused dialogue about their learning.
Pupils apply an understanding of how they learn to make better progress in different contexts.




	Securing progression – reviewing teaching and learning in the classroom
To be used in conjunction with the objective led lessons review sheet.
	Traffic light the statements:
Green 
= secure or surpassed

Amber 
= partial or inconsistent

Red
= not evident

	Teacher:
	Subject:
	Class:
	Date:
	



	Focusing
	Developing
	Establishing
	Enhancing
	

	Teachers
	The teacher is aware of the importance of:

· having a clear understanding of progression in the key concepts and skills in their subject.

· careful monitoring of the progress pupils are making in relation to their subject specific curricular targets
· clearly linking learning outcomes in lessons with curricular targets
The teacher is seeking to develop practice in relation to the above.
	The teacher plans lessons to objectives and outcomes linked to curricular targets.

The teacher understands progression in the subject concepts and skills being taught.
The teacher communicates curricular targets to pupils and plans opportunities to review their progress towards them

The teacher is beginning to discuss success criteria with pupils so that they understand what is good about their work and how to improve it.
	The teacher’s understanding of progression in key concepts and skills informs medium and short term planning.
The teacher reviews progression in concepts and skills (both subject specific and cross curricular) being taught to crystallise understanding and refine success criteria.

The teacher uses a range of strategies to explore success criteria with pupils and use them to inform peer and self assessment activities.

The teacher discusses links between the learning outcomes and curricular targets with pupils and reviews their progress towards curricular targets.
	The effectiveness of the lesson can be measured by the progress pupils make towards their curricular targets.

The teacher has a thorough understanding of progression in the skills and concepts being taught. Progression towards these is at the forefront of collaborative short and medium term planning. 
The teacher works with pupils to identify success criteria which enable them to independently make progress towards curricular targets.

	Pupils
	The teacher has identified that:

· pupils are often unable to recognise when they are making progress or to explain what success would look like

· most pupils know the learning outcomes in lessons but few can relate them to longer term curricular targets.

· pupils don’t recognise that the specific concepts or skills they are learning in one lesson can be applied to other lessons. 

· pupils tend to be reliant on the teacher for assessing and directing their next steps in learning.
	Most pupils can recognise the progress they are making and can identify what makes a successful learning outcome in a lesson.

When prompted, most pupils can explain how the learning outcomes in the lesson will help them progress towards their personal targets.

Some pupils recognise how they can apply their learning in key concepts and skills across a subject.

Pupils are beginning to use success criteria to identify what is good about their work and how they could improvement it.
	Most pupils understand the progression in the concepts and skills they are learning and can provide examples.

Pupils can explain how the learning outcomes in the lesson will help them progress towards their personal targets.

Pupils can discuss the strengths of their work and the areas they need to improve.

Pupils can use success criteria to identify for themselves precisely what they need to learn and what steps they need to take. 

Pupils can articulate clearly what their subject and cross curricular targets are and know how they are progressing towards these.
	All pupils understand progression in the skills and concepts they are learning.

All pupils can explain their curricular targets and can evaluate the progress they are making towards them.

All pupils can use success criteria to engage in extended and focused dialogue about their learning. 

All pupils can relate the learning outcomes in the lesson to progression towards their curricular targets.

Pupils independently identify and take their next steps in learning.


	Questioning and dialogue – reviewing teaching & learning in the classroom
To be used in conjunction with the objective led lessons review sheet.
	Traffic light the statements:
Green 
= secure or surpassed

Amber 
= partial or inconsistent

Red
= not evident

	Teacher:
	Subject:
	Class:
	Date:
	



	Focusing
	Developing
	Establishing
	Enhancing
	

	Teachers
	The teacher is aware that:

· whole class talk is mainly teacher/pupil/teacher as part of ‘hands up’ questioning.

· questioning should not feel like ‘seeking the right answer’

· strategies need to be developed to build pupils confidence to contribute

· pupils need to be invited to support, expand on or constructively challenge each others’ responses

· group and paired dialogue is critical to effective learning that should sometimes be planned for and sometimes initiated in response to need arising in a lesson
The teacher is seeking to develop practice in relation to the above.
	The teacher has planned opportunities for dialogue in the lesson.

The teacher is trialling and practicing specific strategies to improve the quality of dialogue e.g. use of ‘wait time’ and ‘no hands up questioning’.

Strategies include the use of different types of questions to trigger and sustain dialogue.

The teacher is gaining in confidence in the use of paired and group dialogue to support learning.

All pupils are encouraged to, and expected to, contribute to discussions.
	The lesson involved advanced planning for strategies to trigger and sustain dialogue e.g. ‘big questions’ are broken down into a series of smaller questions.

The teacher is confident in judging when to use strategies which respond to evidence of learning in their lessons e.g. ‘wait time’ and ‘cueing in pupils using gestures and prompts’

The teacher uses appropriate resources and engaging activities to help focus and sustain dialogue.

The teacher has established protocols and a supportive environment in which pupils can speak with confidence.
	Whole class and group dialogue is an integral feature of the lesson. 

The teacher orchestrates classroom dialogue as an integral part of learning. The move from teacher exposition to classroom dialogue is seamless. 

The role played by dialogue to accelerate learning and develop pupil independence is well understood. It has informed both the teacher’s advanced planning and the strategies used in response to critical learning moments during dialogue in the lesson.

The teacher’s intervention in dialogue is minimal as pupils are well practiced in whole class and group discussion.

	Pupils
	The teacher has identified that:

· some pupils rarely contribute to discussions.  Questions tend to be answered by ‘enthusiasts’.

· pupils’ responses to questions are typically brief, often one word, often recall or repetition.

· when pupils speak out in whole class discussions they are sometimes mocked by their peers.

· during whole class discussions, some pupils are ‘caught out‘ as not listening.

· group and paired discussions rarely last long or discussions drift off task.
	Most pupils are confident in discussions and contribute willingly.

Some pupils’ responses are extended, show higher order thinking and their views are supported by evidence.

During whole class discussions all pupils listen and respect the contributions of their peers.

In group and paired discussions most pupils contribute and learn from each other. Discussions are well focused.
	All pupils regularly contribute to whole class and group discussions.

Pupils listen carefully to each other. They respond to, and build on, what others have said.

Pupils typically give extended responses, demonstrate high level thinking and can support their views.

Pupils are confident to take risks by sharing partially formed thinking or challenging others in a constructive way.

In group and paired dialogue pupils listen to and learn from each other.
	Pupils’ responses are routinely well developed, build on or are informed by the ideas of others and demonstrate high level thinking. 

Pupils are comfortable with whole class ‘basketball’ dialogue. They are confident to take the lead in initiating and building on dialogue. 

Pupils are confident to take risks, to challenge the ideas of each other and be challenged.

Pupils reflect on the dialogue process and know how to get the most from it.

There is a ‘buzz’ in the air during classroom dialogue.


	Reviewing teaching and learning in the classroom

	Teacher:
	Subject:
	Class:
	Date:


Evidence: 

· Teacher’s and/or observer’s descriptions of specific strategies used in lessons explaining how they are AfL strategies and describing impact on learning.

· Evidence of progress during lessons recorded during observations (e.g. against progression in key concepts and skills for the subjects)

· Evidence of impact of teacher planning, departmental planning and school support on the teaching strategies and learning

Collection:     Accounts of progress observed in lessons due to AfL strategies (with examples) + insight gained from discussions with teachers and pupils.

	Objective & Outcome
	Evidence / Notes

	1. Objective:  To strengthen and deepen a shared understanding of what AfL is and what it looks like
Outcome:  Examples of effective AfL strategies in lessons with explanations of their nature, purpose and observed impact.

	

	2. Objective:  To demonstrate the impact of AfL in the short, medium and longer term on the quality of teaching, the pace of learning, and on standards.
Outcome:  Examples of impact on quality of teaching, on pace of learning and on standards

	

	3. Objective:  To demonstrate the impact of AfL on pupils’ motivation and independent learning skills 
Outcome:  Examples of how students have developed as more independent learners.


	























